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Abstract
The objectives of this study were (1) to develop the curriculum by using the Communicative Bilingual
Approach; (2) to compare the academic achievement of students in the first and the fourth grades by
implementation on the communicative bilingual approach before and after the experiments; (1) 52 sets of
weekly conversation cards, (2) 12 sets of vocabulary assignments: seven sets for using at home and five
sets for using at school, and (3) eight sets of daily activities. A quasi-experimental research with one group
Pretest-Posttest design was employed to collect data and administered to nine teachers: five teachers in
the first grade and four teachers in the fourth grade and 191 students: 102 students in the first grade and
89 students in the fourth grade at Suppawit School in the district of Wangnamyen, Sakaeo province, over
one academic year (2013). The instruments used to collect data in this research included 52 sets of oral
tests analyzed by percentage, mean value, E1/E2 efficiency index, Z-test dependent and content analysis.
The results from this experimental study revealed that (1) The designed and developed curriculum
by using the Communicative Bilingual Approach in Thai school; 52 sets of weekly conversation cards, 12
sets of vocabulary: seven sets for using at home and five sets for using at school, and eight sets of
activities met the standard of 80/80. (2) The research found that the mean values of the first and the
fourth grade students’ academic achievement after the experiments was higher than before experiments
significantly at 0.05.
Keywords: communicative bilingual approach, communicative bilingual skills, bilingualism, code switching

Introduction
Communicative Bilingual approach as a
means of teaching and learning the English
language in Thailand has continued to flourish

throughout the country, especially in schools where
English Programs are offered. This could be
attributed to the Thailand Education Reform
implemented between 1996 and 2007 that
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emphasized teacher development through offering
teachers continuous education with some form of
training such as attending seminars, workshops, or
conferences every two years (Wiriyachitra, 2002).
Preparation for the Asean Economic Community (AEC)
that should take effect in 2016 also brought about the
fast tracking of the English communication skills
improvement among Thai people that should be seen
starting in schools from teachers to students and to
the community at large.
This research is anchored on Constructivist
Theory of Education pioneered by Jean Piaget. This
theory holds that individual perceptions are derived
from the way each individual perceives, understands
and interprets the world, depending on the culture
from which he or she originates (Coleman, 1996).
Constructivism is a view of learning based on the
belief that knowledge is constructed by learners
through an active, mental process of development
where the teacher’s role is the facilitator of this
process (Gray, n.d.). As influenced by the
communicative bilingual approach, students are
expected to develop their English language skills by
using Thai as a base language to communicate and
participate in the activities using the curriculum and
instructional media independently prepared by the
English Program in Suppawit School. The teachers
help the students realize that using both English
and Thai not only in the classroom but also outside
or in the community can benefit them greatly in
their daily lives.

Communicative language teaching aims
broadly to apply the theoretical perspective of the
Communicative Approach by making communicative
competence the goal of language teaching. To do this,
the acknowledgment of language and communication
must be interdependent. The uses of authentic
materials are considered desirable in terms of giving
students an opportunity to develop strategies for
understanding language as it is used (LarsenFreeman, 2007). Communicative approach is widely
used in situational language teaching. It does not
emphasize on grammar and vocabulary but it looks at
what people want to communicate when they ask
questions, making a suggestion or making an order
(Littlewood, 2007). An important aspect of language
learning is communicative competence. Savignon
(1991) claims that it is the ability of language
learners to interact with other speakers, to make
meaning as a distinct from their ability to perform
on discrete-point tests of grammatical knowledge.
To be communicatively competent, a person has to
acquire knowledge and ability in using language
concerning formality, feasibility, appropriateness
and performance (Hymes, 1972).
Savignon (1972) takes an interactive view of
language learning. She describes communicative
competence as the ability of language learners to
interact with other speakers, to make meaning.
She argues that the ability to convey meaning is to
successfully combine knowledge of linguistic and
sociolinguistic rules in communicative interaction.
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Similarly to Canale and Swaine (1980), she states
that “communicative competence requires not only
grammatical, but discourse, socio linguistic and
strategic competence” (Savignon, 1990).
Savignon (1983) calls it language analysis
where language rules are presented in semantic and
sociolinguistic contexts. In recent years, the weak
version that also incorporates elements of structural
practice and grammar teaching into their classes has
become more or less accepted practice because it
successfully synthesizes both grammatical knowledge
and communicative principles.
Sauvignon (1990) suggests that task-based
programs and content-based programs with the
use of role-plays, games, and other communicative
activities are ideally appropriate to the attainment
of communicative competence. This is enhanced
through participating in communicative tasks and
activities because they give learners opportunities
for language use, interpretation, expression and
negotiation of meaning in a non-threatening
atmosphere, which helps language acquisition.
Long and Crookes (1992) define a task as functions
such as “ painting a fence, dressing a child, filling
out a form, buying a pair of shoes, making an
airline reservation...In other words, a task is meant
to be the hundred and one things people do in
everyday life at work, at play, and in between.
Tasks are the things people will tell you they do if
you ask them and they are not applied linguists”.
Long and Crookes' definition is suitable for

beginning levels of Thai learners because it
emphasizes the authentic day-to-day activities
when people use language. In this sense,
pedagogic tasks for beginning level in Thailand,
such as grades 5 and 6, should include authentic
everyday activities such as doing things around the
home, school, and community, shopping, traveling,
running errands, leisure time and hobbies. These
activities can deal with people and their immediate
environment such as self, friends, families, others,
home, everyday tasks, and chores, food, and
eating, parts of the body, health, illness, hobbies
and so on.
It is important that in language classrooms,
teachers recognize that learners are in the process
of their development. They have the capacity and
potential to develop their English proficiency if
teachers provide them a learning atmosphere,
which is suitable for language acquisition. Second
language learners always experience anxiety and
loss of self-esteem when they are not able to
communicate adequately in a second language
(Schumann, 1975). Therefore, teachers should
provide a learning environment where learners are
confident to use the second language, and feel
encouraged rather than inhibited to express
themselves in the second language. Learners
should feel that they have teachers as their
supporters in their Zone of Proximal Development.
Verbal rewards and other supportive expression
and gestures such as smiling should be given to
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learners frequently. Class environment should be
relaxed, not tense.
In bilingual communities, a common verbal
strategy is code switching. This is the habit of
alternating two languages during a conversation.
Code switching has been broadly defined as
alternating between two or more linguistic varieties
or codes within the same conversation (Gumperz,
1982).
In order to provide more opportunities for
purposeful English use, the routine instruction and
communication in classes should be in English;
therefore, immediate needs for using English exist.
However, when teachers and students share the
same native language as in Thailand, covering the
material in English is considered more cumbersome
than in the native language. The beginning learners
in a second language definitely do not speak or
understand the second language. Therefore, code
mixing and code switching are normal phenomena
in English classrooms in monolingual situations.
However, as learners are moving along their zone
of proximal development, the distance between
learners' actual development level, representing
what learners can do, and the potential
development level, representing what learners
should be able to do in the future (Vygotsky,
1978). The amount of code mixing and code
switching should be reduced.
As Zentella (1982) pointed out, both
monolinguals and bilinguals have linguistic

repertoires with a variety of styles that fulfills many
different functions. Monolinguals may select from
different styles in the same language, while
bilinguals select between different styles and two
different languages. A form of monolingual code
switching for example, could be a mother who tells
her husband, "We have to go now," and then to
her baby; "We go bye, bye." This would constitute
a switch from the formal adult talk when talking to
her husband, to a form of baby talk when talking to
her baby. Another example would be a speaker who
controls more than one dialect within one language
and who can use both, depending on the speakers,
an African - American person who speaks Standard
English at work and Ebonics with his friends and
family in his free time. As such, the term "code
switching" has been applied to both monolingual and
bilingual speakers. For the purposes of this
literature review, code switching refers only to the
switching between two languages.
Numerous English Program studies on
bilingualism and bilingual language use (Cummins,
1980, 1984a, and 1984b; McClure, 1981, and
Zentella, 1982) reflect the growing interest among
educational researchers in addressing critical issues
that affect bilingual children in US classrooms. The
communication strategies of Bilingual children affect
not only how these children negotiate their
participation in the teaching and learning processes,
but this also has an impact on the general culture of
the classroom. Within the classroom teachers as
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well as other non-bilingual students often have to
change their own communication strategies to
accommodate these students (Macias, 1999).
Research Objectives
The objectives of this study were (1) to
develop the curriculum and instructional media by
using the Communicative Bilingual Approach; (2) to
study the academic achievement of students in first
and fourth grades by implementation of the
communicative bilingual approach.
Research Methodology
This quasi-experimental research focused to
determine whether the communicative bilingual
approach has the intended effect on the
participants to the study. Three sets of teachinglearning materials were used to evaluate the
effectiveness of the communicative bilingual
approach, namely: 52 sets of oral tests. For clarity
of the evaluation, direct observation, recorded
interactions, stimulated recall, and interview were
employed. This research was conducted at
Suppawit School in Wangnamyen Sub-district,
Sakaeo Province. There were nine teachers, 191
students or a breakdown of 102 students in the first
grade and 89 students in the fourth grade and 30
parents participated in this study. Data collection

techniques were used in this study were: 1)
Observation. This technique allowed the researcher
to focus on how learner-centered approach was
actually implemented in the classroom. 2) Analysis
of documented materials was the most important
resource to understand what had happened before
and after data collection. Documents were
produced contemporaneously with what happened,
and thus they were highly reliable. Materials used
for analysis included the 52 sets of weekly
conversation cards, 12 sets of vocabulary
comprising of seven sets for using at home and five
sets for using at school and eight sets of activities.
Qualitative data from the observations, interviews,
and recorded interactions were analyzed using
percentage, mean value, E1/E2 efficiency index, Ztest dependent and content analysis.
Findings of the study
1. Curriculum by using the Communicative
Bilingual Approach
The curriculum by using the Communicative
Bilingual Approach was comprised of 52 sets with
52 topics, each topic was implimented in class
every week as in Table 1.
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Table 1
Topics of 52 weekly conversation sets
Topic
Topics

Topic

Topics

1

Greeting

27

Colors of the Days

2

Personal Information

28

Body

3

Family

29

Sense

4

Subject

30

Favorite

5

Health

31

Book Bag

6

Holiday

32

Time

7

New Year

33

Location

8

Children Day

34

Vacation

9

Your Friend

35

Remember me

10

Eating

36

Buy

11

Club

37

Pet

12

Sport

38

Free time

13

Vacation

39

Planning a Trip

14

Transport

40

Hobbies

15

Social Network

41

The First Time

16

Computer

42

Coffee or Tea

17

Foreigner

43

Traveled Abroad

18

Teavel

44

Shopping

19

At Night

45

The Weekend

20

Birthday

46

The Olympics

21

Buying Food

47

Library

22

Canteen

48

Class Attendence

23

Lunch Time

49

Office
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Table 1
Topics of 52 weekly conversation sets
Topic
Topics

Topic

Topics

24

Nursing Room

50

Movie

25

Scout

51

Music

26

Parent Birthday

52

Toy

Figure 1 An Example of Vocabulary Cards: Shopping

2. Vocabulary by using the Communicative
Bilingual Approach

There were 12 sets of vocabulary comprised
of five sets for using at home and seven sets for
using at school as in Table 2.
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Table 2
Topics of Vovabulary: at home & at school
Topic
At HOME

Topic

At SCHOOL

1

Bedroom

1

First Aid

2

Dining Room

2

Canteen

3

Garage

3

On the Bus

4

Living Room

4

Classroom

5

Washroom

5

Toilet

6

Library

7

Office
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Figure 2 An Example of Vocabulary at home : In the Bedroom
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3. Activities by using the Communicative
Bilingual Approach

Table 3
Topics of eight sets of daily activities
Topic
Activities

There were eight sets of activities
developed for the Communicative Bilingual
curriculum as shown in Table 3.

Topic

Activities

1

Question Pill

5

Easy Reading / Short Story

2

Egg

6

Riddles / Picture Talk

3

Math / Color / Shape

7

Spelling Pill

4

Newspaper / Brochure cut-out

8

CD Clock

Figure 3 Examples of Students’ Activities
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4. Students’ learning achievement
4.1 The 102 students in the first grades
were able to improve themselves in terms of their
English skills. The research found that the students’
learning progress increased significantly different at

.05 by the post-test results are higher than the
pre-test one ( X =261.6372, and X = 239.5196),
as in Table 4.

Table 4
Compare learning achievement in studying curriculum through communicative bilingual approach of the first
graders
Period
Mean
S.D.
Z
P. Value
Pre-test

239.5196

40.2848

Post-test

261.6372

33.6260

4.2 The 98 students in the forth grades
were able to improve themselves in terms of their
English skills. The research found that the students’
learning progress increased significantly different at

-70.7981

.000

.05 by the post-test results are higher than the
pre-test one ( X = 266.6292, and X = 237.5730)
as in Table 5.

Table 5
Compare learning achievement in studying curriculum through communicative bilingual approach of the
forth graders
Period
Mean
S.D.
Z
P. Value
Pre-test

237.5730

36.6838

Post-test

266.6292

30.4038
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Conclusion and Recommendations
The results of this study help to recognize
the communicative bilingual approach’s
effectiveness in teaching and learning English in a
Thai school. The use of conversation and
vocabulary cards for home, school and daily
activities have facilitated the good grasp of
communicating in different situations given that the
students used Thai as their base language and
English, the target language. Further, the
communicative bilingual approach allowed the
students to switch from Thai to English and viceversa to express themselves understandably in and
outside the classroom.

It should be maintained that this study used
“communicative bilingual” approach in that there
were not many research on this subject as far as
the researcher exhausted the available prints and
online resources dealing with the same. Acccording
to Anugkakul (2016) said that students agreed with
dependent, collaborative, participant and
independent learning styles at a high level while
they agreed with competitive and avoidant learning
styles at a moderate level. It is recommended that
further studies be pursued to have a more
meaningful and robust exposé on communicative
bilingual approach.
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